Imaginative curriculum design in Key Stage 3 history


Looking Forwards and Backwards and Inside out! Draft 1

	Year 7
	Year 8
	Year 9

	Introduction unit
When did Doctors stop being “Quacks”? AD→1900
Roman Medicine

Medieval Medicine 
Renaissance medicine
Oriental and Islamic Medicine

Was Victorian Britain the healthiest time to live?
What were the key turning points?

Medieval Monarchs and Early Modern Monarchs? Just couldn’t get a grip!!!
How did their problems change?

1066-1547
Did Harold deserve to lose his throne? 
Why did Medieval Kings need to build so many castles? 1066-1547
Who had more power the Pope or the King?

Why should we bother studying King John?
Why did Watt Tyler spit?
Did other European rulers have the same problems as English monarchs? Ferdinand and Isabella of Spain 1474-1504
	Revolution
“Revolutions are always caused by the downtrodden poor rising up against their oppressors” Is that a true explanation of the cause of revolutions? 
Renaissance and Reformation (a revolution?)
French Revolution
Russian Revolution
American Revolution

Was there a revolution in Britain?
Empire

1066←1558→1960
Why did Elizabeth I want an Empire?

How important was empire to medieval monarchs? 

Why did Victoria rule ¼ globe by 1900?

Does Elizabeth II rule an empire?

Slavery

A black Holocaust?
Black Peoples of America

←1960

Why was Martin Luther King Shot? 
	20th Century
Why were the USA and USSR so scared of each other?
←1945
Europe 1945

Russian Revolution

Communism v Capitalism 
WW2 

WW1
Power of the Media in the portrayal of 20th  conflicts century 1914-2004
When did soldiers stop smiling? Why?
Media and Memory
2004←BC
How has Hollywood distorted History?

Was Lee Harvey Oswald really a “Patsy”?

Has Oliver Stone re-written history?

Examples from across time personal study and guided intro.



Forwards and backwards: Rationale

One key criticism thrown at school history is that pupils leave school without having an overall view of history. They find it difficult to see where their chunks of knowledge fit into the bigger picture.

This model uses as it main focus the idea that pupils will revisit time periods, from different angles and in different time orders.  This principle permits pupils to achieve two aims. One a broader idea of the flow of history. But also an understanding that history is not one solid BLOB, i.e That history is not neat periods of time forming homogenous chunks of history, but rather a complex multifaceted/multidimentional rubix cube . 

Pupils will take some familiar units but examing in different orders to see progression or start in the middle of an issue explaining why it happened and what were its consequences, thus learning that often the seeds of history are sown well before an event takes place.
Each unit is based around a key question to seize pupil curiosity. This question itself would be implanted with a number of step questions which would lead to a final dilemma.

Each “unit” for want of a better word is linked in particular to a key element. Although all the elements can be addressed in a unit.

The Key element would be taught, practiced, formatively assessed,  reflected upon, an finally assessed by a fresh related challenge.
The first unit would be an introductory unit for year 7 based on medicine through time. Pupils would explore the key changes and address issues such as what progress was made and comparative studies with other cultures, to see if progress was continuous for a period spanning BC-1900.  This would provide pupils with a backdrop for the rest of KS3 and stimulate a whole series of questions which would be answered throughout the scheme. Teachers would have an opportunity to practice and introduce all the key skills in this first unit.

Pupils will be able to see a glimmer of some of the key issues both on a World wide, European and British scale. They would also be called upon to refer back to their prior knowledge gained at KS2 and use this knowledge to provide background to their later work. 

This unit may, as suggested by Simon, could be linked to a schools specialist status. Hence, the choice of Medicine in this model as my school has science status.   

Medieval monarchs unit

Traditional unit explored through a series of questions comparing an contrasting the cores issues faced by medieval and early modern monarchs: religion, invasion, internal control, controlling barons, revolting peasants etc.  An interesting footnote is the inclusion of a comparison to the Spanish monarchs Ferdinand and Isabella. Their inclusion adds a useful perspective linking European and English monarchs as well as including work on the religious conflict (Moors, inquisition (Monty Python!) and dynastic marriages linking back to Henry VIII.  This will provide a valuable context for later work on the reformation.  A summative piece could be set defining the necessary characteristics of a European Medieval monarch with an explanation why some failed to live up to this image.

Year 8 would start with a chronological attack on the concept of revolution. What is it? What causes it? It would be a comparative study of different revolutions revisiting periods covered in year 7 and adding another layer to the pupils understanding of how the world was developing.  The pupils would also consider if there was a revolution in Britain. This could bring in three strands, The Civil war, Industrial revolution and political reform. Pupils would then be asked to consider if the traumatic events warrant the term revolution.
Empire Unit would start with Elizabeth and follow a regressive examination of the value of empire for medieval monarchs and how that effected Elizabeth, this would build on the work covered in year 7 on medieval monarchs. Then pupils move forward examining the empire in Victoria’s time and finally the move to the commonwealth under Elizabeth II. The later could have a strong citizenship theme explaining multicultural Britain. There is scope here for interpretations work as the pupils will have the background from their previous studies to get a feel for attitudes in different time frames.

This unit would link to a retrospective look at the black Peoples of America. With pupils considering how little progress was made in the equality of Black people yet from the previous knowledge they realise that in other areas mankind was making sizable leaps. Then pupils could consider what factors were preventing progression.

The key theme in year 9 is media. The first unit addresses the concepts of fascism ,communism etc.. Many pupils find grasping the 20th century “isms” very difficult and a firm grounding at the beginning of year 9 of their origins would be very useful.  Pupils would look back and address the Cold War and previous conflicts. This study could, if handled carefully can be portrayed from a Russian view to add interest and to give pupils perspective? Or as stimulus for more able pupils
Around options time, the pupils would analyse the media views of 20th century conflicts. Pupils use multimedia sources to analyse these key disputes. They would see the different ways the media has moved from being tool of the government to independent and possible dangerous free spirit? This unit could also examine the role of media in communist countries and Hitler’s Germany and issues of freedom of speech.  Pupils could consider the following questions: How did the media portray the conflict? Is its version of history correct? How are wars shown now? Are the TV editors the new historians.

Finally to help with the end of KS3 low, an examination of Kennedy and how the assassination was re-written in the worlds’ minds by Oliver Stone. Pupils would then carry out an independent study of the way Hollywood depicts history. Pupils would be film critics, choosing a historical film from a given selection. They would watch the film, research the events, compare sources, read other views and create an critique of the film to be presented to their peers along with excerpts to illustrate their points.
